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FOREWORD

The major purpose of the project was to examire the voca-
tional assessment process used in Ohio Vocational Assessment Cen-~
ters to determine if current practices are meeting the intent of
the Carl Perkins Act.

The contributions of panel participants, survey completers,
IEP and Vocational Assessment Report contributors and reviewers
are gratefully acknowledged.

The National Center is indebted to Dr. Shirley A. Chase and
Margo V. Izzo, co-directors of the project. Other National Center
staff who contributed to the developrment of the survey instrument
include Dr. Louise Vetter and Dr. Paul Campbell, Senior Research
Specialists. Linda Buck, Vocational Special Education Coordina-
tor, Southeast Vocational School, also contributed to the develop-
ment of the survey instrument. Lawrence Dennis, Liaison Super-
visor, Vocational/Special Education State of Ohio Department of
Education and Richard A. Macer, Assistant Director, Spec%al Needs
Services, Ohio Division of Vocational Education, supported the
effort by reviewing the survey instrument and providing assis%ance

in obtainipg the data.
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Recognition also is due Trent Jay, computer programmer, and
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data. Marjorie Dellinger organized the survey data and provided
word processing assistance along with Janet Ray. Betty Martin and

1 Judy Balogh provided the final editorial review.

Ray D. Ryan
Executive Director
: The National Center for Research

in Vocational Education
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EXECUTIVE SUMMARY

The purpose of this project was to examine the vocational
assessment processes for special populations (e.g., disadvantaged and
handicapped) in the secondary schools of Ohio. Based on this
examination, priorities for future projects and for training
initiatives were identified and funding sources were explored.

The vocational assessment processes in use in Ohio Vocational
Assessment Centers were examined to determine if current practices are
mzeting the intent of' the Carl D. Perkins Vocational Education Act.
.he Perkins Act mandates the assessment of interests, abilities, and
special learning needs of each special needs student.

A survey instrument, developed by National Center staff and sup-
port by the Ohio State Department of Fducation, was mailed to each of
the 77 vocational evaluators in Ohio. Fifty (65 percent) of the cam-
pleted survey instruments were returned. Data from the survey were
analyzed.

A request was made of each of the 125 vocational special needs
coordinaters in Ohio to submit 5 randamly selected vocational
assessment reports and their corresponding Individualized Education
Program (TEPs). The vocational assessment reports and the IEPs were
studied to determine the impact the vocational assessment had on the

student's educatioral plan. This analysis information, in additioa to

ix




the survey instrument data, served to provide a basis for determining

training needs of vocational evaluators.

A focus group of nine experts in the field was asked to review and

discuss the data and to assist in making recommendations for training
needs of vocational evaluators.

Project staff hosted a meeting with representatives of the Ohio

State Department of Education, Division of Career and Vocational Educa-

tion, to ensure that the results of the project would help them meet

the training needs of the vocational evaluators throughout the state.

The following recommendations were made as a result of the project

work:

1. Provide inservice training to evaluators on practices for
assessing students with visual impairments, multihandicaps,
or orthopedic handicaps.

2. Provide a systematic approach for informing evaluators about
the minimum competencies and the specific abilities
necessary to successfully complete the vocational programs.

3. Provide inservice training to promote the increased use of
situational assessments, 1ocally develsped work samples,
and locally developed norm data, rather than commercial
work samples.

4, Provide inservice support so that recommended special. services,

which include, according to the cCarl D. Perkins Act, adapta-
tion of curriculum, instruction, equipment and facilities,
are clearly stated in assessment ieports.,

5. Provide inservice support so that Special Educators can
better use the information found in assessment reports in
writing IEPs,

6. Develop a systematic approach to informing students about
~vocational education opportunities and eligibility require-
ments,

7. Offer inservice support to all school personnel in the area

of transition from school to postschool employment and career

opportunities.




’ CHAPTER 1

INTRODUCTION

Background

In 1984 passage of tbe Carl D. Ferkins Vocational Education
Act mandated an assessment of the interests, abilities und special
needs of each handicapped and disadvantaged student with respect
to completing successfully the vocational education program. This
assessment must indicate what special services, including adapta-
tion of curriculum, instruction, equipment and facilities, are
necessary to meet the specific needs of the special population
students who enroll in vocational education. Also, guidance,
counseling and career development activities conducted by
professionally trained counselors must be provided to special
populations so that their transition from school to post-school

employment is successfully facilitated (Perkins Act, 1984).

The need to provide comprehensive career/vocational assess-
ment for special populations has been evident in many quality
vocational programs for many yvears. The state of Ohio has had
vocational assessment centers in vocational schools for over a
decade. The Perkins Act, however, has encouraged many more schnol
; systems to establish vocational assessment units. Recent esti-

mates have indicated that over 17,000 vocational assessment
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centers have been established across the country during the
1985-86 and 1986-87 school years. These centers car be helpful to
both vocational and special educators in determining
career/vocational guidelines for students by:

o providing an assessment of the student's interests
abilities and specials needs;

o encouraging students to explore a variety of occupations
o recommending appropriate placement in vocational education
as well as the support services necessary for successful
completion of that program
o recommending appropriate job placement (Neubert, 1982)
Unfortunately, vocational assessment has not always provided
assistance in instriction or Bgudent development, and, at its
worst, has actually become an impediméht, taking up valuable
student and staff time and resources (Peterson 1985b). Many voca-
tional assessment reports identify a student's weaknesses in terms
of aptitudes (or lack of aptitudes). These reports fail to pro-
vide meaningful information to students, parents, and educators
that will assist them in making sound educational decisions
(Peterson 1985a, Peterson 1985b). Vocational Assessment process,
at its best, should be an ongoing process throughout a student's
school experience that supports the awareness, explcration, and
preparation stages of vocational development (Cobb 1983, Peterson

1985b, Phelps and McCarty 1984, Sitlington 1979).
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A National Survey

In 1981, Michael Peterson conducted a survey or officials in
state departments of vocationali education, special education, and
rehabilitation to determine what the policies anu trends were
toward development uad expansion of vocational assess-
ment/evaluation in school settings. In total, 103 questionnaires
were returned with at least cne agency represented from 49 states.
Seventy-five percent of the respondents to this survey indicated a
need to revise or create policies related to vocational ascess-
ments. Two items on the Questionnaire dealt with perceived needs

and plans to increase the availability of vocational assessment.

A large majority of the respondents indicated a need for plans to
increase the availability of vccational assessmc.ut (Peterson
1985a).

Two major findings appear evident from this survey: (1) a
focus on vocational assessment . schools by state department
personnel is increasing, and (2) there is considerable disagree-
ment among stéte officials as to how to best implement vocational
assessment. These findings appear to indicate that state depart-
ment officials are receptive to implementing a vocational assess-
ment process. However, lacking an accepted implementation model,
they indicated that significant efforts need to be expanded to
develop procedures for implementing vocational assessment in

schools in the cuning years.
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The discrepancy between how the vocational assessment process
is currently used, and how the Perkins Act and experts in the
field suggest it ghould be used, is wide indeed. The American
Vocational Association recognized this discrepancy and organized a
Sympocium on Vocational Assessment at the 1985 annual AVA conven-
tion. This symposium invited papers from experts in the areas of
vocational education, special education and school psychology.

The experts agreed that vocational assessment is a develop-
mental process that should begin with an exploration of the
various vocational education program alternatives and end with an
evaluation of the appropriateness of the programs and :he various
services that will be provided to thc individual so that he/she
can successfully complete the transition from vocational education

e to employment.

Purpose and Objectives

e RYTTTD

The purpose of this study is to examine the vocational

assessment process currently used in Ohio to determine if current
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practices are meetirg the intent of the Perkins Act. Through a
survey of vocational evaiuators across Ohic, project staff have
determined the training needs of vocational personnel including
administrators, counselors, instructors and evaluators in terms of

meeting the requirements of the Perkins Act.




Project staff also collected vocational evaluation reports

and the corresponding Individualized Evaluation Plan (IEPs) of
students with disabilities to analyze the impact the assessment
report had on each handicapped youth's educational program,

A focus group of vocational evaluation experts and’state
policy makers were invited to discuss the results of the data
collection effort. This focus group prioritized training needs
for vocational evaluators, vocational educators and special

educators (special/vocational personnel).

Project Goal.and Objectives

The goal of this effort was to examine the vocational assess-
ment process for special populations in the secondary schools in
Ohio. Based on this examination, priorities for future projects
and for future training initiatives were to be identified. This
goal was realized through the following objectives:

1. Conduct a survey of Ohio vocational assessment centers to
identify the assessment process used to determine a
student's interests, abilities, and special learning style
as mandated by the Carl Ferkins Act.

2. Analyze vocational evaluation reports and their
corresponding IEP documents to estimate the amount of

impact the vocational evaluation had or educational
programs for the special population student.

3. Conduct a focus group meeting of experts to determine
priorities for future research, training initiatives and
possible funding sources for these initatives.
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CHAPTER 2
METHODOLOGY

The vocaticnal assessment survey and the analysis of voca-
tional assessment reports and their corresponding IEPs were con-
ducted to determine the training needs of vocational admin-
istrators, instructors, counselors, and evaluators in terms of
meeting the requirements of the Carl Perkins Act. The Perkins Act
specifies that there be an "assessment of interests, abilities,
and special needs of such students (handicapped and disadvantaged)
with fespect to completing successfully the vocational education

program."

Survey Data Collection
The initial survey form was developed by project staff.
Input was then obtained from experts of the National Vccational
Assessment Training Center who are listed in Appendix D. Input
was made by other national experts, Lloyd Tindall, Jim Green and
Howard Garker at the Big 10 Consortium annual meeting in
Columbia, Missouri, October 28-29. 1986. Many constructive

recommendations also were made by Lizanne DaStefano of the

15
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Secoundary Transition Intervention Effectiveness Institute located
in Champaign, Illinocis. The survey form was revised based on
these recommendations. _
Project staff visited the Southeast Joint Vocational School é
to observe their vocational assessment program. Linda Buck,

vocationsl special needs coordinator at Southeast, reviewed the

V. . -
st e iy s st L

survey instrument and was very helpful in relation to the correct

terminology to use for phe state of Ohio. ™Rules for the Educa-

2 i ey

tion of Handicapped Children" was the reference used to make the ~3
final determination of terminology for the form. 1;

Final reviewers of the survey instrument included Louisa : é
Vetter and Paul Campbell, Senior Research Specialists at the
National Center and Lawrence Dennis, Liaison Supervisor,
Yocational/Special Education and Richard A. Macer, Assistant g
Director, Special Needs Services, both of the Ohio State Depart-
ment of Educatior. See Appendix A for survey instrument.

The final survey form was mailed to all vocational
evaluators, (77) in Ohio, on January 27, 1987. Addresses were
obtained from a mailing list provided by the State Department of
Education. A cover letter signed by both the project co-director
and Richard Macer of the State Department accompanied the instru-
ment., This letter rz2quested that the survey be returned by
February 20, 1987.
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A return of 50 (65 percent) of the sucvey forms was received.
Trent Jay, National Center computer programmer developed the
programs to manage the survey data. The results are presented in

Chapter 2.

Vocational Assessment Reports/IEP Data Collection

A letter of request was mailed to each Vocational Special
Education Coordinator in Ohio, with a total of 119 being sent.
The letter asked each Coordinator to ﬁroyide project staff with
five randamly selected vocational assessment reports and that
student's corresponding IEP from school files. Twenty-eight
responses were received, providing a total of 130 vocational
assessment reports and their corresponding IEPs to be reviewed.
Eight Coordinators responded that they did not have a vocational
assessment program, one sent program materials but no vocaticnal
assessment reports nor IEPs, and one responded with the fact that
he/she did not have the time or staff to send the reports, making
a total of 38 responses from the Vocational Special Education
Coordinators.

The coding form for the assessment report/IEP analysis went
through several stages of development (see final coding form in
Appendix E). Draft copies of the form were shared for consul~
tation with Gwen Rockwell, formerly of the Universiiy of Washing-
ton, Seattle, and Dr. Greg Weisenstein of the University of Wash-
ington, Seattle. The coding form was revised four times prior to

its present format. Each revision was pilot tested with randomly
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chosen assessment reports and IEPs. The coding form was revised
to more clearly report the information found on the assessment
reports and IEPs.

The form was developed to give descriptive information on the
individuals with handicaps, their schcool setting, the natnre of
their handicapping condition, type of vocational program, type of
school/conmunity placement, nature of support services provided,
type of vocational assessment administered, and indications that
assessment report information wés used to develop the IEP.

The questions that dealt with handicapping conditions and
vocational areas were based on guidelines for the State of Ohio.
The handicapping conditions were drawn from the Ohio Department of
Education publication "Rules for the Education of Handicapped
Children."™ The vocational program areas were identified by using
the Department of Vocational Education publication entitled
*Taxonomy of Vocational Programs." (State Department of Educa-
tion, 1986)

The codin§ form guided the analysis of several aspects of
assessment reports. These aspects included: whether students'
interests were identified; student strengths and weaknesses
.(academic and/or vocational); aptitudes {strong and weak) that had
been identified; an indication of identified special needs that
would increase. The prcbability of success in the vocational
programs the type of vocational program (if any) recommended; and

the nature of support services (if any) recommended.
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The form also addressed several aspects of each IEP that may

have been impacted by the assessment report. These aspects ;

s included: indications of whether placement in a vocational

program was based on student interest and/or student abilities; :

indications of whether aptitudes were considered in making piace-

ment decisions; and the extent to which support services were

indicated on the IEP.

Assessment reports and their corresponding IEPc were reviewed

by two coders who checked categories that applied to each question ;

on the coding forms {see Appendix E). Coders also checked ~é

specific vocational areas in which individuals with handicaps were

being placed. The rater reliability between the two coders was
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After all raw data were tabulated on individual coding
; sheets, information was consolidated onto one master coding sheet.

Percentages were computed based on the numbers tallied on the

AL ey

consolidated sheet. The final data is expressed, therefore, in

percentage form. . ;

Analysis of Data ;

O Sad

The two sets of data were analyzed to determine the current

NPt 2k S

zi status of the vocational assessment programs in Ohio in relation

g.' to meeting the requirements of the Carl Perkins Act. The find-

ings are reported in Chapter 3.

R S
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The data compiled from both the survey form and the analysis
of the vocational assessment forms and the correspording IEPs were
examined by a focus group of nine experts at the Council for
Exceptional Children Annual Conference in Chicago, April 20-24,
1987. From this review, they recommended training needs for voca-
tional evaluators, vocational educators, and special educators.
They also recommended priorities for future research, training
initiatives and possible funding sources. Those reccmmendations
are further discussed in Chapter 4.

Project staff hosted a meeting with representatives of the
Ohio State Department of Education, Divisiocn of Career and Voca-
tional Education, to assure that the results of the study would
help them meet the training needs of the vocational evaluators

throughout the state.

12
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CHAPTER 3
FINDINGS

The information included in this Chapter is based on data
obtained from the 50 vocational assessment survey instruments

returned and the analysis of 130 vocational assessment reports and

o

corresponding IEPs.
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Survey Findings

4

Background Information

Vocational evaluators in the state of Ohio were found to have
; considerable experience and background for the position. The
; average time in the position for the respondents was four years
and nine months. For related positions ‘held, .54 percent had been
teachers for an average of over 6 years, 46 percent had been eval-
i uvators for ar average of almost 4 years and 26 percent had been
counselors for an average of over 6 years. Other related posi-
tions mentioned more than one time included social worker and dif-
ferent types of psychologist.

In relation to academic background, all respondents held
bachelor or higher degrees. The éreatest number of respondents
64 percent held masters degrees, with 32 percent having bachelors
degrees and 4 percent having doctoral degrees. Their academic

majors included psychology 34 percent guidance and counseling 32
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percent special educatiorn 22 percent, vocational education 14
percent, and vocational rehabilitation 12 percent. Other majors
mentioned more than once were social work, sociology, and
English.

Vocational Evaluator ievel of knowledge aktout the different
categories of special needs students covered a wide range. The
greatest percentage of respondents were least knowledgeable about
the visuaily and multihandicapped and the most knowledgeable about
the developmentally disabled and the specific learning disabled.
Table 1 indicates the vocational evaluators rating of their knowl-

edge of the categories of special need: students.

TABLE 1

VOCATIONAL EVALUATOR KNOWLEDGE OF SPECIAL NEEDS STUDENTS

Great Good Not
Deal Deal Enough None

$ % $ $
Disadvantaged 34 40 22 2
Multihandicapped 20 38 38 2
Hearing 16 46 32 2
Visually : 8 34 52 4
Orthopedically and/or other 14 46 32 4
Severe Behavior 30 44 18 6
Developmentally _ 62 32 2 2
Specific Learning Disabled 50 36 8 4
Other , 2 2 0 0

14
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Of the total number of special needs students assessed by

each vocational evaluator, the highest av.:age number was done

with the developmentally disabled and the specific learning dis-

abled, with the greatest number of those being evaluated at the

ninth and tenth grade levels.

number of students assessed by the evaluators Yor each of the

Table 2 depicts the average total

categories, then the average number assessed at each grade level.

TABLE 2

STUDENT ASSESS!MENT BY GRADE LEVEL

Grade Level

Tctal Ungrd 8th 9th 10th 11th 12th
Disadvantaged 24.98 0.04 0.56 6.56 10.20 4.36 2.26
Multihandicapped 3.87 0.88' 0.00 1.28 1.08 0.52 0.10
Hearing 1.02 6.16 0.02 0.24 0.42 0.14 0.0C
Visually 2.88 0.00 0.00 0.38 0.3¢ 0.12 0.00
Orthopedically 1.14 0.12 0.00 0.26 0.54 0.20 0.0C0
Severe Behavior 6.02 0.04 0.06 1.82 2.98 0.54 0.02
Developmentally 47.86 0.12 1,22 12.62 28.24 4.18 1.26
Specific Learning 35.16 0.00 0.30 6.00 24.80 2.00 0.30

Disabled
Other 10.84 0.52 0.00 0.82 0.16 0.06 0.190
15
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S levels of knowledge.

TABLE 3

VOCATIONAL EVALUATOR KNOWLEDGE OF VGCATIONAL AREAS

Respondent knowledge of the vocational areas varied consider-~
ably. The gueatest percentage was least knowledgeable about the
field of agriculture and the most knowledgeable about health and

?ia home economics. Table 3 presents the percentages for each of the

Great

o Good Not

s Deal Deal Enough None
: $ % $ %
' Agricilture 6 46 36 10
; Business and Office 28 82 16 2
Health 16 86 12 2
;4 Home Econamics 14 86 18 2
§~ Marketing & Distributive Education 20 70 26 4
; Trade & Industrial ' 34 82 16 2
' Industrial Arts 22 80 24 6

Vocatiohal Assessment Procedures

.

E~ that they had assistants to help them in their work.

;Y Over half (56 percent) of the vocational evaluators indicated

Eighteen of

the evaluators had one assistant, three had two and one had three
assistants. PFive evaluators had a half-time assistant and one had
a quarter-time asgistant. The assistants' most common responsi-

bilities included administering interest surveys (34 percent),




observing student performance (34 percent), and assisting with
scheduling (32 percent). All vocational evaluators (100 percent)
indicated that observing student performance was a responsibility
of theirs and 98 percent indicated that administering interest
surveys, administering work samples and conducting community-based
assessments were also their responsibility. 3.-'e 4 shows the
reéponsibilities of vocational evaluators, assistants aad those

duties assumed by both.

TABLE 4
RESPONSIBILITIES OF VOCATIONAL EVALUATORS AND ASSISTANTS

: Evaluator Assistant Both

8 $ 3
Observe Student Performance 100.00 34.00 34.00
; Administer Interest Surveys 98.v0 36.00 34.00
é Administer Work Samples' 98.00 6.00 6.00
% Classroom-based Assessments 78.00 28.00 20.00
; Community-based Assessment; 98.00 4.00 4.00
Make Vocational Recommendations 26.00 28.00 6.00
Agsist with Scheduling 94,00 32.00 ' 28.00
Write Reports 62.00 14,00 14.00
Staffing/Meeting 26.00 0.00 0.00
Other ' 90.00 12,00 10.00

17

25




The vocatiqnal evaluators indicated hat the rnumber of stu-
Lo dents assessed at one time ranged from tw to twelve, with two to L
four being indicated by 42 percent of the respondents, five to

seven indicated by 40 percent, eight to ten by 14 percent, and ten

5 to twelve by 2 percent.

The average length of the assessment time was from of nine to

y fifteen to more than fifty hours. The most frequently selected ;
ranges were 9 ~ 15 (40 percent), 16 - 32 (34 percasnt), 23 - 30 :
(18 percent), with the 31 - 40, 41 - 50, and the more than 50
ranges indicated by oniy 2 percent of the ;espondents. i

Twenty-four percent of the vocational evaluators indicated ] 5
that 31 - 50 percent of the students they assessed were already
aware of vocational education opportunities and eligibility
requirements, 22 percent indicated 1 - 10 percent, 20 percent
indicated 11 -~ 30 percent, 20 perceat indicated 51 - 70 percent,

8 percent indicated 71 - 90 percent and 2 percent indicated %
? 91 - 100 percent.

Thirty-eight percent of the vocational e' ' luators indicated
that information about vocational educatior portunities and
eligibility requirements was provid~d to students, parents and
other teachers twoO years before assessment, another 38 percent
indicated it was provided one year bcfore assessment, 14 percent
{_ indicated three years before assessment, and 8 percent did not
know,

Informatior about vocationil education pportunities and

eligibility requirements was provided by the vocational evaluators

R N L N T

(50 percent). Guidance ccunselors were next (32 percent), with




vocational instructors (22 percent) and vocational education

directors (12 percent) following. Other information providers

mentioned several times were vocational special education coordi-

nators hnd work study cocrdinators.

The vocational evaluators indicated that most of the voca- .

tional assessment (64 percent) was conducted one year before entry

of the student into the program, with two years selected second

(22 percent), first year of program (6 pzrcent) next and other

times mentioned included after placement in Occupational Work

Adjustment (OWA)/Occupational Work Experience (OWE) and ninth 3

grade evaluations.




Types and sources of student background information received

by the vocational evaluator prior to assessment are shown in

table 5. Other types of information mentioned frequently included

- medical information supplied by the special/regular classroom

t-zacher, special education coordinator, parents, admin-

istrgtor/supervisor ana/or medical personnel; IEPs supplied by

administrator/supérvisor, special/regular classroom; and behavior

ratings supplied by special/regular classroom teachers, special

education coordinator and/or counselor.

TABLE 5

IVYPES AND SOURCES OF STUDENT BACAGROUND TNTORMATION
REVIEWED BY VOCATIONAL EVALUATORS

Source
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Self-expressed 42.00 0.00 8.00 0.00 22.00 22.00

o
o

- 0.00 6.00 6.00

o

Interest Survey 0.00 2.00

IQ Scores 16.00 6.00 6.00 30,00 12,00 12.00

Achievement Scores 2¢.00 6.00 6.00 12.00 14.00 14.00

Competency Test 16.00 2.00 2.00 2.00 6.00 6.00

Other




Table 6 shows the various strategies used by vocational
evglﬁators to evaluate the vocational programs available to the
students they assess. Other strategies mentioned more than once

included standardized tests and personal knowledge.
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TABLE 6

VOCATIONAL EVALUATORS STRATEGIES FOR EVALUATING
VOCATIONAL PROGRAMS

2
Vocational Skills Test 88.00
Published Literature 28.00
Locally Developed Normative Data 34.00
Multidisiplinary Team Meetings 50.00
Meetings with Vocational Instructors 54.00
Situational Assessments in Vocational Classroom 26.00
Interviews with Student’ 66.00
Student Observations of Vocational Programs 40.00
Performance on Locally Developed Work Samples 26.00
Others 16.00

Over 30 different products/techniques were used by the

responding vocational evaluators to assess student interest. Of
these products/techniques, the Wide Range Interest-Opinion Test
{(WRIOT) was the most used (48% of the respondents). The Micro-

computer Evaluation and Screening Assessment (MESA) was used by 26

21
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percent of the evaluators. Nearly all of these users gave both
the WRIOT and MESA a high rating for usefulness for assessing
student interests. MESA was most used by the evaluators for
assessing the interests of students and the specific learning
disabled, the disadvantaged and the developmentally and severe
behavior handicapped special needs populations. The WRIOT was
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most used to assess student interests of the specific learning
disabled, the developmentally, severe behavior and hearing handi-

capped categories of special nee&s students.

AT

Over 30 different products/techniques were used by the woca-
tional evaluators to assess student abilities. VALPAR was used by
98 percent of the respondents, with most all giving it a high rat-

ing for usefulness. The Jewish Employment Vocational System)

%1 (JEVS) was used by 43 percent of the respondents, with MESA used
' by 36 percent and BENNETT by 30 percent. VALPAR was most used
?* with the developmentaliy and specific learning disabled handi-

capped categories of special needs students. The JEVS also was

used most frequently used with the developmentally and specific ;%
learning disabled categories of special population students.

Fewer respondents (less than half) completed this portion of

s
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the survey form. Over 20 different products/techniques were used
Ly the vocational evalua